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Action Plan for Collaborating with a Para-educator
 	As an instructor and a teacher, Mrs Smith forms multiple relationships within and outside of her classroom. Every interaction and rapport needs to bring a substantial element in the achievements of her learners. Paraprofessionals play a vital role in the field of educating. The role of a paraeducator in education is to be Mrs Smith’s extension among the students with learning disabilities and those with emotional disorders and be her eyes and ears in the classroom. Generally, paraeducators are the teacher’s utmost uninterrupted path for contact and support to students with learning disabilities and emotional disorders who are primarily placed in a general education classroom ("Inclusive Environment: Paraeducators and Teachers Working Together,"). Teamwork and association between Mrs Smith, the teacher, and the paraeducator is the first step in their action plan; it’s vital to constructing a beneficial collaboration. For Mrs Smith’s relationship with the paraeducator to be beneficial, it should be based on a range of aspects which includes: Distinct classroom guidelines and expectations; clear roles for both Mrs. Smith and the paraeducator, proper training for the paraeducator, and learners’ advancement and evolvement. Collaboration is the main element in each factor of their action plan. 
Classroom Rules and Expectations
There are several matches and differences set up within respective classrooms. Both Mrs Smith and the paraeducator should have rules and expectations guiding them. Mrs Smith is in charge of her classroom; therefore, it’s up to her, in consultation with the paraprofessional, to determine what are her classroom’s guidelines and expectations. In any teaching-learning environment, respect is a necessity. In a classroom set-up, respect needs to be across the board; from the students to the teachers, and the vice-versa. It is imperative that each in the class be mindful and respects each other’s space, especially students with learning disabilities and emotional disorders. Accountability is an essential part of building integrity among learners (Hardman & Smith, 1999). Holding learners accountable is also a vital way of encouraging responsibility, and it can be trained in ways such as raising hands when a student wants either the teacher’s or paraeducator’s attention, completing assignments fully and on time, teamwork without discriminating those with disabilities or emotional disorders, and accepting and learning from their mistakes. 
Classroom rules differ depending on the grade level and cognitive capacity of the students. Mrs Smith should set guidelines dictating her students’ behaviours in and out of class accordingly by their intellectual diversity and their grade. She should set behavioural standards that explicitly reduce and control misconduct such as violent behaviour or insolence toward teachers. The subject of students’ attention should be Mrs Smith’s major expectation. Factoring that her class includes students with disabilities and emotional disorders, attentiveness in class should be a rule to promote inclusivity since it varies depending on the student’s condition (Hardman & Smith, 1999).
Roles and Responsibilities of the Teacher and the Paraeducator
Productive coordination and collaboration between Mrs Smith and the paraprofessional require them joining together to educate their students in a cooperative, courteous, and purposeful style. To be purposeful, each has to have a set of professional guidelines on their daily roles and responsibilities. Mrs Smith, the teacher, is the leader of the teacher-paraprofessional team. She is bestowed with the responsibility to construct and sustain learner-centred, supportive, and comprehensive setting for her students ("Inclusive Environment: Paraeducators and Teachers Working Together,") . In liaison with the paraeducator, she should develop and design her students’ learning process and ways to engage her students in their learning experiences by the curriculum requirements and teaching goals for all students. To achieve their goals, it’s her responsibility to develop behaviour, rules and expectations management, as well as adequate disciplinary plans. It is in her place to develop an efficient assessment apparatus to appraise and evaluate her learners’ growth, as well as involving her students’ parents in every aspect of their children’s education (Fonte & A, 2011,). 
Mrs Smith needs to consider the paraprofessional an important part of her teaching process, especially for students with learning disabilities and emotional disorders.  Whenever possible, she should involve the paraprofessional in planning daily lessons, academic trouble-shooting, and every other decision where she feels the paraeducator’s input is valuable. Ideally, the duties conducted by the paraeducator should be under the guidance of Mrs Smith. The duties and tasks of the paraeducator are a major aspect of the academic process for learners with learning disabilities and those with emotional disorders. The key role of the paraeducator is to use the strategies put in place by Mrs Smith to provide extra learning attention and positive self-esteem to students with learning disabilities and emotional disorders. Reviewing and reinforcing Mrs Smith’s learning activities, assisting and engaging students with disabilities through an awareness of intellectual, societal, physical, emotive and philological progress. The paraprofessional’s duties are to assist Mrs Smith Assist with: enacting and maintaining operational teaching strategies; sustaining a student-centred helpful environment; organising engaging learning experiences, and formulating activities that evaluate students’ achievements (Fonte & A, 2011). All the paraeducator’s duties should be under the supervision of Mrs Smith.
Training that a Teacher Provides to a Paraeducator
[bookmark: _GoBack]As stated earlier, Mrs Smith is the leader of the teacher-paraprofessional team, and she should train and supervise the paraeducator on his/her responsibilities. Mrs Smith should start training in an interview. When putting up questions to potential new paraeducators, she should expect answers based on program philosophy. This is the best way to start the training since it determines the paraeducator’s level of comfort given the various circumstances he/she would encounter (Carroll, 2001). After a series of questions, Mrs Smith can now decide what training the paraeducator needs. Its important for Mrs Smith to train the paraprofessional on curriculum planning and execution, student observation, academic trouble-shooting procedure, and any other decision where you feel input from the paraprofessional would be valuable (Carroll, 2001). Mrs Smith should train the paraprofessional on the key aspect of monitoring students’ behaviour and ways to support the discipline progression in the class. This training would be worth a lot if Mrs Smith left the classroom with a paraprofessional, completely aware that she has difficult students in the room.
Evaluation Steps
Assessing learners and evaluating academic growth in an all-inclusive classroom is necessary for all stakeholders. As an experienced teacher, Mrs Smith should define a reliable way to assess her students' evolvement and, thus determine the effectiveness of her teaching ("Assessing Learning and Evaluating Progress | LD Topics | LD OnLine," 2001). On the same point, issues linked to grading and ranking her students, both normal and those with disabilities, and their involvement in local and national assessments should be identified. Steps to evaluate Mrs Smith all-inclusive class involve:
· Formulation of a rationale to evaluate each student in the classroom.
· Distinguish and address concerns of impartiality in the evaluation.
· Find means to assimilate instruction and assessment for disabled students.
· Ascertain techniques to assess students’ advancement and learning.
· Identify and actualise adjustments and alterations useful in testing an all-inclusive class.
· Distinguish and diagnose matters related to grading in an all-inclusive set ("Assessing Learning and Evaluating Progress | LD Topics | LD OnLine," 2001).
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